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ABSTRACT 

This study surveyed 68 Taiwanese preservice English 
elementary teachers regarding their beliefs about language learning and 
teaching. The survey examined their beliefs in five areas: child development, 
teaching English to children, teaching strategies and techniques, the nature 
of language learning, and self-efficacy and expectations. Data analysis 
indicated that the respondents shared several beliefs about child development 
(e.g., children's first language development is related to their second 
language learning) . Most respondents believed that in learning English, 
younger is better, and more than half believed that people acquire language 
knowledge by repeatedly understanding expressions in the language that are a 
little beyond their current level of competence. Nearly all of the 
respondents felt that it is necessary to teach about foreign culture and that 
spelling and grammar should not be the first subjects to teach. Most believed 
that children acquire language by taking part in activities and that letting 
children use language to accomplish activities helps them learn. In general, 
the respondents had strong motivations and high expectations for becoming 
good elementary school English teachers. An appendix presents data on 
responses to each survey item. (Contains 21 references.) (SM) 
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Teachers' Beliefs About Language Learning and Teaching: A Cross- 
Cultural Comparison* 

Nae-DONG Yang, National Taiwan University 

Because English will be included in the required curriculum of all of Taiwan's ele- 
mentary schools in 2001, a better understanding of the beliefs held by prospective 
primary school English teachers' about language learning and teaching would be 
beneficial To investigate those beliefs, a questionnaire was developed and adminis- 
tered to 68 participants in a training program. The results of the survey are pre- 
sented here and compared with the beliefs of language teachers in the U.S. Implica- 
tions for teacher education programs are discussed. 



Introduction 

English education in Taiwan is entering a critical period. In the year 2001, 
English will soon be included in the required curriculum and taught to fifth and 
sixth graders of all Taiwan's elementary schools. The extension of English pro- 
grams to primary schools nationwide has put the issue of teacher education in 
the spotlight. In the past, Taiwan's research attention focused mainly on profes- 
sional preparation and qualifications for English teachers at the secondary and 
tertiary levels, but in recent English teaching conferences and publications in Tai 
wan, several language educators have discussed issues of elementary-school- 
level English curriculum, teaching methodology, and material development and 
selection (e.g., Lin, 1999; Shih, 1999; Yu, 1999). Even so, few studies have been 
conducted on the affect aspect of prospective teachers, such as their attitudes, 
motivations, and beliefs. 

Much of the current literature on teacher education suggests that teachers' 
beliefs and attitudes play an important role in their decision-making and teach- 
ing practice (Williams & Burden, 1997). According to Richardson (1996), belief re- 
fers to psychologically held understandings, premises, or propositions about the 
world that are felt to be true. As Richards and Lockhart (1996) have indicated, 
teachers' actions reflect their knowledge and beliefs. Also, these teachers' knowl- 
edge and beliefs "provide the underlying framework or schema which guides the 
teachers' classroom actions" (Richards & Lockhart, 1996, p. 29). Pajares (1992), in 
reviewing the literature on teachers' beliefs, went further and concluded that 
teachers' beliefs had a greater influence than teachers' knowledge on their lesson 
planning, decision-making, and general classroom practice. 

Johnson (1994) studied preservice ESL teacher's beliefs and found these be- 
liefs about second language teaching were affected by prior experiences within 
formal language classrooms. Mok (1994) also indicated that teacher s beliefs 
about teaching were guided by their previous experience as a learner and as a 
teacher. Horwitz (1985) found that prospective foreign language teachers have 
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many preconceived ideas about how 
languages are learned and how they 
should be taught. She pinpointed the 
possible interfering effect of these pre- 
conceived beliefs on prospective 
teachers' understanding and receptiv- 
ity to the information and techniques 
presented in the teacher education 
program. 

Because learners' beliefs are im- 
portant determinants of their behav- 
ior, teacher's beliefs play a critical role 
in improving second language in- 
struction. Uncovering these beliefs can 
contribute to an understanding of 
how to refine and improve teaching 
and learning in a school environment 
(Kleinsasser, 1993). An examination of 
these prospective primary school Eng- 
lish teachers' beliefs about language 
learning and teaching can also benefit 
the teacher trainer and trainees. This 
paper, therefore, focuses on the inves- 
tigation of these prospective English 
teachers' beliefs about language learn- 
ing and especially their beliefs about 
teaching English to children. In addi- 
tion, comparisons of teachers' beliefs 
will be made between these Taiwan- 
ese prospective teachers with foreign 
language teachers in the U.S. for bet- 
ter understanding. 

Description of Study 

Subjects 

A total of 68 subjects from a pri- 
mary-school English teacher training 
program participated in the study. 
Among the 68 trainees (from two 
classes), there were 5 males (7%) and 
63 females (93%). All the trainees had 
passed the English proficiency test 



given by the Language Testing and 
Teaching Center on behalf of the Min- 
istry of Education. Their English oral 
proficiency was rated above Level 2. 
All of the subjects, therefore, waived 
the additional 240-hour language 
courses. Over two-thirds of the sub- 
jects (68%) had stayed in English- 
speaking countries for an average of 
6.7 years. About two-thirds (66%) also 
had experience teaching English. To 
the question whether they had experi- 
ence teaching English to children, 50 
percent said yes, 49 percent said no, 
and one person did not answer. 

Instrument 

A questionnaire was developed 
to survey the prospective English 
teachers' beliefs in five major areas: (1) 
child development, (2) teaching Eng- 
lish to children, (3) teaching strategies 
and techniques, (4) the nature of lan- 
guage learning, and (5) self-efficacy 
and expectations. Some items were 
adopted or modified from Horwitz's 
Beliefs About Language Learning In- 
ventory (BALLI) (Horwitz, 1987). 
Other items were written by the au- 
thor based on a literature review on 
teaching English to children (e.g., 
Dunn, 1983; Halliwell, 1992; Philips, 
1993) and related fields (e.g.. Berk, 
1997; Brown, 1994). 

In the questionnaire, the subjects 
were asked to read a statement, such 
as "It's better to use English from the 
first lesson." Then, the subjects de- 
cided if they (1) strongly disagree, (2) 
disagree, (3) neither agree nor dis- 
agree, (4) agree, or (5) strongly agree 
with the statement. Since the ques- 
tionnaire was designed to assess pro- 
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spective English teachers' beliefs and 
opinions, it did not yield a composite 
score; rather, responses to the indi- 
vidual items revealed prospective 
teachers' views of language learning 
and teaching. 

Procedures 

The subjects completed the ques- 
tionnaire during the first week of the 
training session. The questionnaire 
data was coded and keyed in to com- 
puter files. The data was then ana- 
lyzed descriptively by calculating per- 
centages and mean scores. In addition, 
the learning diaries of the subjects 
were collected and analyzed as sup- 
plementary information. 

Results 

The section will discuss the re- 
sults of the survey, which consist of 
four major areas: (1) general beliefs 
about child development, (2) general 
beliefs about language learning, (3) 
specific beliefs about teaching English 
to children, and (4) self-efficacy and 
expectation (See Appendix A). In the 
discussion below, the subjects' 1 and 2 
responses to the Likert scale (Strongly 
Disagree and Disagree) are presented 
together, as are their 4 and 5 re- 
sponses (Agree and Strongly Agree). 
This combination has been done in 
order to allow generalizations about 
overall trends in the subjects' re- 
sponses. 

General Beliefs about Child 
Development 

The prospective teachers shared 
several similar beliefs about child de- 
velopment. For example, most (73%) 



agreed that children's first-language 
development is related to their sec- 
ond-language acquisition. This ac- 
cords with the common belief that the 
degree to which children can use their 
first language to communicate will 
reflect on their ability to acquire the 
second language (Dunn, 1983). In ad- 
dition, about two-thirds (66%) of the 
prospective teachers endorsed the 
concept of individual difference and 
agreed that young children have great 
individual differences in their cogni- 
tive development. They believed that 
individual children learn and react to 
school differently (97%). These beliefs 
were mentioned and discussed by 
several trainees when they wrote 
about the most important issues they 
considered in teaching English to 
children. Over three-quarters of the 
prospective teachers (79%) also agreed 
that boys and girls would develop at 
different rates and react in different 
ways. 

These prospective teachers, how- 
ever, thought differently about chil- 
dren's physical development. Fewer 
than one half (46%) agreed that chil- 
dren's muscular development might 
affect their ability to read, whereas 
25% were neutral and 28% disagreed 
with the statement [1]. As Dunn stated 
in his book. Beginning English with 
Young Children, "Not only cognitive 
development but also physical devel- 
opment plays an important role in de- 
termining what activities are right for 
the young child" (Dunn, 1983, P. 14). 
It may be the case that, if teachers be- 
lieve it is a part of natural develop- 
ment for children to have difficulty 
sitting still, then those teachers will 



O 

tKJC 



5 



42 Texas Papers in Foreign Language Education 



feel strongly that "classroom activities 
need to give children an opportunity 
to move around within the class- 
room." Among the respondents, 64% 
agreed, 21% were neutral, and 16% 
disagreed with the previous state- 
ment. 

Adults and the society and cul- 
ture in which the child lives can affect 
not only the child's development but 
also his or her success in learning a 
foreign language (Berk, 1997; Dunn, 
1983). Many of the prospective teach- 
ers believed in the great influence of 
the children's parents, for 95% agreed 
that "if parents are interested in their 
children's achievement in English and 
show appreciation of their success, the 
children will be motivated." Also, 92% 
of the prospective teachers agreed that 
people in Taiwan feel that it is impor- 
tant to be able to speak English. This 
positive attitude toward English from 
most Taiwanese people might affect 
their children's English learning. 
Some subjects in this study believed in 
the teacher's influence, as 74% 
thought that "young children are ea- 
ger to build up a relationship with 
their teacher." In view of the possible 
influence from local culture on the 
children as well as the majority of the 
imported ESL or English materials 
and textbooks available in the market, 
over one half (59%) of the respondents 
considered it would be unrealistic to 
expect young beginners in Taiwan to 
respond to material and activities in 
the classroom like an American, 
Australian, or English child of the 
same age, though 28% disagreed with 
the idea. 



General Beliefs about Language 
Learning 

Most of the prospective teachers 
(81%) believed that in learning Eng- 
lish, younger is better. It is thus not 
surprising to find that 70% of the 
teachers agreed that it is best to learn 
English starting in primary school. 
Most teachers believed that children 
are different from adults in terms of 
learning foreign languages, for 84% of 
the respondents disagreed that chil- 
dren learn English the same way as 
the adults. About 59% agreed that 
anyone can learn to speak English 
well, while 29% neither agreed nor 
disagreed with the statement. Only 
12% disagreed. 

As for the nature of learning a 
language, more than half (56%) be- 
lieved that we acquire language 
knowledge by repeatedly understand- 
ing expressions in the language that 
are "a little beyond" our current level 
of competence, whereas 32% neither 
agreed nor disagreed with the state- 
ment. Most subjects agreed that one 
"can't learn without practice" (94%), 
one learns English "through interact- 
ing with other people" (90%), one 
learns quickly when one understands 
(88%), and "entertainment will speed 
up the learning process" (81%). Only 
29% agreed "there is a secret in learn- 
ing English quickly," whereas 46% 
disagreed with the statement and 25% 
were neutral. A large majority (95%) 
rejected the statement that "we learn 
English only through the ears," and 
over three quarters (78%) also dis- 
agreed that "we don't have to memo- 
rize anything to learn English." These 
teachers also cared about students' 
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correctness in learning pronunciation, 
for 63% agreed that if beginning stu- 
dents were permitted to make errors 
in English pronunciation without cor- 
rection, it would be difficult for them 
to correct those errors later on. 

Specific Beliefs about Teaching 
English to Children 

To teach English to children, 
these teachers generally agreed that it 
is necessary to teach about foreign cul- 
ture (90%). They believed that spelling 
and grammar should not be the first 
subjects to teach (85%). Most of them 
agreed that the most important part of 
teaching children English is oral 
communication skills (79% agreed), 
not vocabulary (82% disagreed). 

As to the importance of teaching 
other English skills to children, these 
teachers held varied views. For exam- 
ple, 43% agreed that pronunciation is 
the most important part of teaching 
children English, while 31% were neu- 
tral, and 26% disagreed with that 
statement. Listening comprehension 
was considered the most important 
component by 37% of the respon- 
dents, while 38% neither agreed nor 
disagreed and 25% disagreed with 
that statement. Only 46% agreed that 
sounds, words, and grammar should 
be taught together, whereas 18% were 
neutral and 35% disagreed with that 
statement. 

The prospective teachers shared 
several specific beliefs about the way 
to teach English to children. The ma- 
jority believed that children acquired 
language by taking part in activities 
(90%) and that letting the children use 
language to accomplish activities 



helps them learn (99%). Although 
games are popular in many children's 
private language schools in Taiwan, 
96% of the prospective teachers be- 
lieved that not all games are suitable 
for young beginners, and 80% be- 
lieved that games are most useful if 
they consolidate language items. The 
prospective teachers were also posi- 
tive about the use of multimedia (such 
as tapes, video tapes, CD ROM) to 
teach children English. Thus, 85% of 
the respondents agreed with its use in 
the primary classrooms. On the other 
hand, only half agreed that it is better 
to use English from the first lesson. 

Self-Efficacy and Expectation 

In general, the prospective teach- 
ers had strong motivations and high 
expectations of becoming good pri- 
mary school English teachers. Many of 
them (95%, of which 63% indicated 
strong agreement) felt that they 
wanted to be a good primary school 
English teacher and considered teach- 
ing English in the primary school as 
"valuable" (92%) and "a good job" 
(50%). Although a large number of 
them (83%) rejected the idea that 
teaching English was or would be 
easy, most of them (82%) were confi- 
dent in becoming good English teach- 
ers to children and 75% believed they 
could teach children English very 
well. About 82% felt comfortable with 
children and 79% said they liked chil- 
dren a lot. In addition, 62% believed 
that teaching English in the primary 
school was or would be "a lot of fun." 
These positive attitudes and beliefs 
toward themselves and teaching tasks 
reflected the enormous enthusiasm of 
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the prospective teachers in the begin- 
ning of the training program. 

Comparisons with Other Studies 

Because few studies have exam- 
ined teachers' beliefs about teaching 
English to children in particular, this 
paper will attempt to compare, in 
terms of similar belief items, the be- 
liefs of the prospective teachers in this 
study with those of foreign language 
teachers in other studies, particularly 
Horwitz (1985), and Kern (1995). 

Comparisons with Horwitz's Study 
Results 

Horwitz (1985) used two instru- 
ments, the Foreign Language Survey 
(FLAS) and the Beliefs About Lan- 
guage Learning Inventory (BALLI), to 
elicit prospective foreign language 
teachers' beliefs about language learn- 
ing and teaching. As details of the 
specific beliefs were not reported in 
the 1985 paper, this researcher made 
only a rough comparison and found 
three major similarities between the 
two groups of prospective teachers: 
First, Horwitz found that the prospec- 
tive foreign language teachers in her 
methods class, like many other Ameri- 
cans, -felt it is easier for children than 
adults to learn a foreign language. 
Similarly, in this study, most of the 
prospective Taiwanese elementary- 
school English teachers did not think 
that children learn English the same 
way as adults do (84%) and they be- 
lieved that younger is better in 
learning English (81%). Moreover, 
Horwitz found her methods students 
consistently agreed that it was impor- 
tant "to listen and repeat a lot" and to 



practice in the language lab, while the 
prospective teachers in this study also 
were positive about the importance of 
practice and using multimedia for 
practice. Furthermore, the prospective 
teachers in Horwitz's method class 
generally felt strongly that it is the 
teacher's responsibility to motivate 
students, whereas a large number of 
the prospective teachers reported in 
their learning diaries that to motivate 
students and to develop their interest 
in learning English is one of the most 
important issues in teaching English 
to children. 

While the prospective teachers in 
Horwitz's study commonly believed 
that the languages they were prepar- 
ing to teach were relatively easy ones, 
only 4% of the prospective teachers in 
this study considered English as easy 
to teach in the primary schools. Most 
of them (83%) disagreed and felt Eng- 
lish is not easy. This feeling might not 
just be due to the difficulty of the lan- 
guage they are to teach, but it might 
also be related to their great expecta- 
tions of themselves and of the task of 
teaching English in the primary 
schools (see previous section on "self- 
efficacy and expectation"). Another 
explanation might be found from the 
learning diary entries of the prospec- 
tive teachers' about the most impor- 
tant issues in teaching children Eng- 
lish. Many teachers provided lists of 
various qualifications and require- 
ments for a good primary school Eng- 
lish teacher, which revealed these pro- 
spective teachers' ardent anticipation, 
and a little anxiety, toward becoming 
good primary English teachers. 
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Comparisons with Kern's Study 

Kern (1995) studied the beliefs of 
12 French instructors and 288 students 
beliefs about language learning in an 
American university setting. When 
Kern's results are compared with 
those of this study, especially in re- 
gard to teachers' beliefs about lan- 
guage learning and teaching, one can 
find three major similarities. 

First, all instructors in Kern's 
study agreed that it is important to 
repeat and practice a lot, whereas 94% 
of the prospective teachers in this 
study thought that one cannot learn 
without practice. Eighty-four percent 
of the university instructors agreed 
that it is important to practice in the 
language laboratory while 85% of the 
prospective elementary-school Eng- 
lish teachers felt that it is important to 
use multimedia (such as audiotapes, 
videotapes, and CD ROM) to teach 
children English. 

Second, the majority of the uni- 
versity instructors rejected the state- 
ment that learning a foreign language 
is mostly a matter of learning a lot of 
new vocabulary words (92%) or 
grammar rules (83%), and the pro- 
spective teachers in this study held 
similar views. They disagreed with 
the statement that the most important 
part of teaching children is vocabulary 
(82%), and they felt spelling and 
grammar should not the first subject 
to teach (46%). 

The third similarity between the 
beliefs of college instructors and the 
prospective elementary-school teach- 
ers concerns age and language learn- 
ing. Most of the prospective teachers 
believed that, in learning English, 



younger is better (81%) and that it is 
best to learn English from primary 
school (70%), while 67% of the college 
instructors agreed that it is easier for 
children than adults to learn a foreign 
language. 

On the other hand, college in- 
structors differed from the prospec- 
tive elementary school English teach- 
ers in two respects. While 90% of the 
prospective teachers believed that it is 
necessary to teach foreign culture 
when teaching English, the college in- 
structors were less enthusiastic about 
teaching culture. Only 25% felt that it 
is necessary to know the foreign cul- 
ture in order to speak a foreign lan- 
guage, while 58% were neutral and 
17% disagreed. In addition, the college 
instructors were more relaxed about 
correcting students' mistakes, for only 
a fourth of them felt that, if a learner 
was allowed to make mistakes in the 
beginning, it would be hard to get rid 
of those mistakes later on. Half of 
them disagreed with the statement 
and the remaining fourth neither 
agreed nor disagreed. 

All of the college instructors dis- 
agreed with the idea that one should 
not say anything in the language until 
one can say it correctly. In contrast, 
the Taiwanese prospective teachers 
were more concerned with the stu- 
dents' English errors, especially in 
pronunciation. This belief is similar to 
that held by Taiwanese college stu- 
dents in previous studies (e.g., Yang, 
1999). Over 80% of college students 
and 63% of the prospective teachers 
agreed that it would be difficult for 
beginning students to correct English 




9 



46 Texas Papers in Foreign Language Education 



errors later on if they were permitted 
to make those errors early. 

Implications and Suggestions 

Limitations of the Study 

This study used a questionnaire, 
mostly developed by the researcher 
(and instructor), to investigate beliefs 
about, language learning and teaching 
held by the prospective primary- 
school English teachers in the training 
program. Owing to characteristics of 
retrospective self-reports, some in- 
formation may be missing when re- 
porting (Garner, 1988). In addition, 
these teachers' beliefs may change 
during and after the training session. 
It should also noted that the results 
are based on a small sample of the 
prospective teachers in the training 
program. Thus, the generalization of 
the results to other populations in dif- 
ferent teaching contexts, such as high 
school or university level, may be lim- 
ited. 

Suggestions for Future Research 

This study has attempted to ex- 
amine the prospective primary school 
English teachers' beliefs about their 
students' cognitive and physical de- 
velopment, about the nature of lan- 
guage learning, about the task of 
teaching English to children, and 
about themselves as primary-school 
English teachers. Further research 
could be conducted concerning the 
consistency between beliefs and ac- 
tions. In addition, to examine the 
changes of beliefs held by the prospec- 
tive teachers, a similar questionnaire 
could be administered at the end of 



the training program. It would be in- 
teresting to compare the differences 
between the two results. 

To make further comparisons, 
the beliefs questionnaire used in this 
study could be administered to 
prospective English teachers in 
different contexts or to pre-service 
foreign language teachers in the 
United States. 

Instructional Implications 

The results of this study have 
the following instructional implica- 
tions: 

1. Examining teachers' beliefs 

first. 

In discussing teacher educa- 
tion, there are no simple answers to 
the question of what makes a good 
teacher, so how can we know what 
makes a good primary-school English 
teacher? A helpful approach to an- 
swering the question, as suggested by 
Williams and Burden (1997), seems to 
lie within the area of teachers' beliefs. 
Williams and Burden indicated that 
teachers' beliefs about what learning 
is, whether implicit or explicit, "affect 
everything that they do in the class- 
room" (pp. 56-57). One prospective 
teacher echoed the same point in her 
learning diary: 

What we believe about how 
children acquire a [sec- 
ond/foreign] language will 
pretty much determine our at- 
titude and approaches to 
teaching English to kids. And 
this belief will greatly con- 
tribute or do harm to under 
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standing and flexibility in 
students' learning career and 
our teaching career. 

Therefore, studies that focus on 
teachers' beliefs about learners, learn- 
ing, and themselves and examine the 
consistency with which teachers' ac- 
tions reflect what they claim to believe 
would provide helpful information to 
effective teaching. Informal examina- 
tion of teachers' beliefs is also benefi- 
cial for language teachers themselves. 
As the same prospective teacher wrote 
in her learning diary, 

I believe our beliefs decide 
what we do and how we do 

it I think a good way to 

examine our beliefs is to see 
if our beliefs have created 
understanding and inspired 
learning in the classroom, 
or, on the contrary, created 
misunderstanding, discour- 
agement (on either side), or 
even worse. 

Also, as Horwitz (1985) indi- 
cated, making the prospective teach- 
ers' belief system explicit is the first 
step in their development as foreign 
language teachers. Effort should, 
therefore, be made to assess the pro- 
spective teachers' beliefs about lan- 
guage learning and teaching. 

2. Reflecting on one's teaching 

critically. 

In this study, the prospective 
teachers' positive attitudes and their 
strong beliefs toward themselves and 
their teaching tasks were a welcome 
signs. They reflected the great enthu- 
siasm and the sometime unrealistic 
expectations of most trainees in the 



beginning of the training program. 
Later in the training session, some of 
the prospective teachers became frus- 
trated when they realized that, con- 
trary to their expectations, some 
teaching methods would not work as 
well as they thought. They also dis- 
covered that, when they teach in pri- 
mary schools, they might face strange 
teaching-learning environments and 
cultures that differ from their familiar 
English learning environments abroad 
or in the university. How to bridge the 
gap between their expectation and re- 
ality becomes an important issue for 
teacher educators and teachers-to-be 
to deal with. 

On possible way to bridge the 
gap and to improve their future teach- 
ing practice is to have both the train- 
ing instructors and the prospective 
teachers engage in a shared "multi- 
level process of action, monitoring, 
reflection, feedback and further ac- 
tion" (Williams & Burden, 1997, p. 55). 
During the process of critical reflec- 
tion, prospective teachers need to 
learn to be "reflective practitioners" 
(Schon, 1983) who consistently gener- 
ate questions and critically reflect on 
their teaching practices. In other 
words, prospective teachers should be 
aware of their belief systems and con- 
stantly monitor how far their ac- 
tions— that is, teaching practices — 
reflect those beliefs or are in keeping 
with them. They may also adjust some 
of their previous beliefs if possible. 
This critical reflection can first be con- 
ducted between the training instruc- 
tors and the prospective teachers dur- 
ing the training program and then 
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gradually carried on by the prospec- 
tive teachers independently. 

3. Changing beliefs gradually. 

The next step would be to 
change these teachers' beliefs. This 
change should not be an impossible 
mission, because the beliefs are largely 
developed and learned, not geneti- 
cally endowed. Researchers have of- 
fered suggestions on how to change 
beliefs, such as through implementing 
specific teacher education programs 
(e.g., Richardson, 1996; Pennington, 
1989). The various beliefs revealed in 
this study also provided a good 
source of information for the training 
instructors. As suggested by Horwitz 
(1985), these teachers' beliefs about 
language learning and teaching were 
greatly influenced by their previous 
learning experiences. As a conse- 
quence, the best way to deal with 
various views toward a certain teach- 
ing method is to help the prospective 
teachers move in developmental 
stages, not to directly contradict their 
deep-rooted beliefs. Moreover, some 
principles and guidelines on learner 
training can be applied to teacher 
training. Therefore, the prospective 
teachers were encouraged to discuss 
their views in the learning diaries 
(e.g., Yang, 1998). Related theories and 
concepts were later introduced in the 
training courses. As one prospective 
teacher suggested, "I guess the best 
thing we could do to make our beliefs 
related to teaching not so subjective is 
to base our beliefs as widely on 
knowledge, new information, and ex- 
perience as possible." 



In short, it is essential to exam- 
ine language teachers' beliefs and re- 
flect critically on the effectiveness of 
these beliefs based on teachers' actual 
teaching practices. Teacher education 
should pay attention to ineffectual be- 
liefs of their prospective teachers and 
confront erroneous beliefs with new 
information and knowledge. 

Note: 

[1] The percentage has been rounded to 
nearest whole number. Thus, the 
percentage may not add up to 100%. 
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Appendix A 

The Response (in %) to Each Item in the Beliefs about Teaching Children 

English Survey 





1 [a] 














No Item Description 


Strong- 

iy 

Dis- 


2 


3 


4 


Strong- 

ly 

Agree 


Mean 


SD 




agree 












I Beliefs About Child Development 
12. If parents are interested in their chil- 


0 [b] 


1 


3 


41 


54 


4.49 


0.63 


dren's achievement in English and show 
appreciation of the success, the children 
will be motivated. 
















20. Individual children learn and react to 


1 


1 


0 


47 


50 


4.43 


0.72 


school differently. 

13. People in Taiwan feel that it is impor- 


3 


3 


3 


49 


43 


4.25 


0.89 


tant to be able to speak English. 

3. Boys and girls develop at different rates 


1 


4 


15 


53 


26 


3.99 


0.86 


and react in different ways. 

4. Young children have great individual 


0 [c] 


12 


21 


41 


25 


3.88 


1.14 


differences in their cognitive develop- 
















ment. 
















9. Young children are eager to build up a 


0 


10 


16 


52 


22 


3.85 


0.89 


relationship with their teacher. 

17. How children can use their first lan- 


4 


4 


18 


63 


10 


3.71 


0.88 


guage to communicate is related to their 
ability to acquire the second language. 
















8. Classroom activities need to give chil- 


3 


13 


21 


53 


10 


3.54 


0.95 


dren an opportunity to move around 
within the classroom. 
















10. It is not realistic to expect young begin- 


7 [c] 


21 


12 


43 


16 


3.49 


1.38 


ners in Taiwan to respond to material 
and activities in the classroom like an 
















American, Australian, or English child 
of the same age. 
















11. Muscular development may affect a 


9 [c] 


19 


25 


40 


6 


3.24 


1.29 


child's ability for reading. 
















II General Beliefs About Language 
Learning 

31 We can't learn without practice. 


1 


1 


3 


28 


66 


4.56 


0.76 


38 We learn English through interacting 


0 


1 


9 


41 


49 


4.37 


0.71 


with other people. 

32 Entertainment speeds up the learning 


0 [c] 


4 


13 


50 


31 


4.16 


0.99 


process. 
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Appendix A (Continued) 



l[a] 

Strong- 

No Item Description ty 

Dis- 

agree 

30 In learning English, younger is better. 0 

33 Learning takes place quickly when peo- 0 
pie understand. 

43 Everyone can leam to speak English 0 
well. 

25 If beginning students are permitted to 6 
make errors in English pronunciation 
without correction, it will be difficult for 
them to correct later on. 

5 We acquire by understanding language 3 
that is "a little beyond" our current level 
of competence. 

24 There is a secret in learning English 9 
quickly. 

28 Children leam English the same way as 22 [c] 
the adults. 

26 We don't have to memorize anything to 28 
leam English. 

7 We leam English only through the ears. 66 

III Specific Beliefs about Teaching Chil- 
dren English 

39 Let the children use language to accom- 
plish something will help them leam. 

14 Not all games are suitable for young 
beginners. 

35 It is necessary to teach about foreign 
culture when teaching English. 

2 Children acquire language by taking 
part in activities. 

41 Spelling and grammar should not be the 
first thing to teach. 

45 It is important to use multi-media (such 
as tapes, video tapes, CD ROM) to teach 
children English. 

44 Games are most useful if they consoli- 
date language items. 

42 The most important part of teaching 
children English is oral communication 
skills. 

46 It is best to leam English from primary 

school. 



5 



2 


3 


4 


Strong- 

ly 


Mean 


SD 








Agree 






4 


15 


43 


38 


4.15 


0.83 


4 


7 


62 


26 


4.10 


0.72 


12 


29 


46 


13 


3.60 


0.87 


18 


13 


37 


26 


3.60 


1.22 


9 


32 


50 


6 


3.47 


0.85 


37 


25 


22 


7 


2.82 


1.11 


62 


6 


4 


4 


2.16 


1.25 


50 


7 


10 


4 


2.13 


1.08 


29 


1 


0 


3 


1.44 


0.80 


0 


1 


43 


56 


4.54 


0.53 


0 


1 


56 


40 


4.41 


0.87 


3 


7 


53 


37 


4.24 


0.71 


1 


6 


49 


41 


4.24 


0.87 


4 


10 


54 


31 


4.12 


0.76 


6 


9 


54 


31 


4.10 


0.79 


6 


13 


56 


24 


4.06 


0.99 


7 


10 


50 


29 3 , 


.96 0.98 


9 


22 


49 


21 3 


.81 0.87 



0 

1 [c] 
0 
3 
0 
0 

0 [c] 
3 

0 
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Table 1 (Continued) 







1 [a] 














No 


< 

Item Description 


Strong 

-iy 

Dis- 


2 


3 


4 


D 

Strong 

iy 


Mean 


SD 






agree 








Agree 






19 It's better to use English from the first 


3 


16 


31 


40 


10 


3.38 


0.98 


lesson. 
















23 


Sounds, words, and grammar should 9 [c] 


26 


18 


31 


15 


3.25 


1.42 




be taught together, not separately. 
















40 


The most important part of teaching 
children English is pronunciation. 


4 


22 


31 


31 


12 


3.24 


1.07 


36 


The most important part of teaching 
children English is listening compre- 
hension. 


4 


21 


38 


28 


9 


3.16 


1.00 


29 


The most important part of teaching 
children English is vocabulary. 


25 


57 


12 


4 


1 


2.00 


0.83 


IV 


Self-Efficacy And Expectation 
















37 


I want to be a good primary school 
English teacher. 


0 


0 


4 


32 


63 


4.59 


0.58 


16 


Teaching English in the primary school 
is valuable. 


0 


0 


9 


46 


46 


4.37 


0.64 


22 


I am confident in becoming a good 
English teacher to children. 


0 


3 


15 


53 


29 


4.09 


0.75 


15 


I am comfortable with children. 


1 


3 


13 


54 


28 


4.04 


0.82 


34 


I like children a lot. 


0 


1 


19 


54 


25 


4.03 


0.71 


18 


I believe I can teach children English 
very well. 


0 


1 


24 


46 


29 


4.03 


0.77 


21 


Teaching English in the primary school 
is (or will be) a lot of fun. 


1 


4 


32 


52 


10 


3.65 


0.79 


27 


Teaching English in primary school is a 
good job. 


0 


9 


41 


38 


12 


3.53 


0.82 


6 


Teaching English in the primary school 
is (or will be) easy. 


34 


49 


13 


1 


3 


1.91 


0.89 



Notes: 



[a] 1 = Strongly disagree, 2 = Disagree, 3 = Neither disagree nor agree, 4 = Agree, and 5 
Strongly agree. 

[b] The percentage has been rounded to nearest whole number. 

[c] There is one person who did not answer this question (1 %). 
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